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Sandgate School operates on 2 sites. Contact details are below:

Sandgate School Sandgate@QKS
Sandylands Road Sandylands Road
Kendal Kendal

Cumbria Cumbria

LA9 61G LA9 6P

01539 792100 01539 743950

01539 792101 01539 792101

office@sandgate.cumbria.sch.uk  office@sandgate.cumbria.sch.uk
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EYFS Curriculum Framework CYCLE B
2025-2026

	Theme 
	Term 1

Sept – Oct: Happy Families  

Nov – Dec: Celebrations
	Term 2

Jan – Feb: Food Glorious Food 

Mar – Apr: The Circle of Life 
	Term 3

Apr – May: 
Once Upon A Time

Jun – Jul: Under The Sea

	National themes/festivals 
	Harvest 
(5th Oct 2025)
	Remembrance 
Sunday 
(Nov 9th 25)
Children in Need
(Nov 15th 25) 
Christmas 
	Safer Internet Day

(Feb 10th 26)

Chinese New Year
(Feb 17th 26)
Pancake Day 
(Feb 17th 26)

1st Eid

(Mar 20th)
	St George Day

(April 23rd)

Mothers’ Day

(May 10th 26) 

Red Nose Day 
(May 28th 26)

Easter 
	2nd Eid (29th May)
	Fathers Day
(Jun 21st)

Pink for Derian

(17th July)



	Texts 
 
	Key text (Sensory Story): 
Monkey Puzzle
Other texts:

Owl Babies 
Noise and touch + feel board books
Key text (Sensory Story): 
Dear Zoo/Dear Santa + Christmas Story
Other texts:

Colour books

Touch and feel books

A Dark, Dark Tale 

The Gruffalo’s Child

The First Christmas 
Stick Man 
One Snowy Night
Bearfoot books daily sessions 
	Key text (Sensory Story):

The Tiger Who Came to Tea

Other texts:

Food fact books

Animal fact books

Key text (Sensory Story): 

The Hungry Caterpillar

Other texts:

The Little Red Hen

The Enormous Turnip

Oliver’s Vegetables

Jack and the Beanstalk / Jasper’s Beanstalk

Bearfoot books daily sessions
Traditional Tales daily sessions
Flap books board books 
	Key text (Sensory Story): 

The Three Little Pigs

Other texts:

Goldilocks and the Three Bears 

Three Billy Goats

Little Red Riding Hood

Key text: (Sensory Story): 
Rainbow Fish
Other texts:

Lighthouse Keepers Lunch

Billys Bucket

Mr Gumpy’s Outing 

Tap Tap Went The Crab

Bearfoot books daily sessions
Traditional Tales daily sessions
Flap books board books 

	Songs +

Rhymes 
	Pop it in the box (Tidy up song)
What is in the box? (attention autism)
Playdough Song

Good Morning / Afternoon (hello songs)
Head, shoulder, knees and toes 
(PE and PSHE)
	Make a circle (mark making song)

5 Little Peas in a Pea pod pressed

Chop Chop song
Flip a Pancake Song


	Old McDonald have a farm 

(pre-phonics)




	PSED

Self-Regulation:

· show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly;

· set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate;

· give focused attention to what the teacher says, responding appropriately even when engaged in an activity, and show an ability to follow instructions involving several ideas or actions.

Managing Self:

· be confident to try new activities and show independence, resilience, and perseverance in the face of challenge;

· explain the reasons for rules, know right from wrong, and try to behave accordingly;

· manage their own basic hygiene and personal needs, including dressing, going to the toilet, and understanding the importance of healthy food choices. 
Building Relationships:

· work and play cooperatively, and take turns with others;

· form positive attachments to adults and friendships with peers;

· show sensitivity to own needs
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	Supported

Daily opportunities for key learning 

· Experience a range of familiar/unfamiliar experiences supported by adults in provision.

· Self-awareness though mirrors 

· Adult led support to explore emotion symbols (happy/sad) through 2-point scale in afternoon

· Build relationships with key worker / adults in the environment. 

· Receive positive praise for behaviour and achievements 

· Adult modelling of engaging in choice cupboard.

· Support to develop self-help skills with cutlery, clothing.

· Support to engage in toilet training routine (hand wash/changing in toilet)

· Situations that provide the opportunity to experience different moods, feelings and emotions. 

Focus Teaching  

· Good morning and afternoon sessions, children, days, weeks, weather. What is my name?
· Support in learning simple routines and transitions (Now + Next, Count Downs)
· Support in learning to access resources with support (Motivators)
· Support in learning to tidy up resources 
(pop it in the box)
· Sensory Food Play: tolerating textures 
and smells

	Prompted

Daily opportunities for key learning 

· Increase interaction with familiar adults through small group times and pathway learning.

· Support to develop observation of Now + Next to support routine and transitions.
· Choice time to support engagement with peers.

· Adult support to encourage use of symbols on choice cupboard (Motivators)
· Encouragement and modelling of self-help skills with cutlery, clothing (supported through symbol algorithm’s) 

· Encourage more independence to engage in toilet training routine (hand wash/sitting on/using toilet)

· Play alongside peers with adult support

· Adults to instigate, model and promote opportunities of turn taking game and activities.  

Focus Teaching  

· Good morning and afternoon with adult names, counting + expanding emotions. What are the names of my friends?
· Games to encourage group engagement

· Community Links and local walks

· Support and modelling of small world.

· Sensory story to support engagement in resources and repetitive stories.

· Fun with Food: approaching touching and using senses to explore
	Independent

Daily opportunities for key learning 

· Sessions that allow pupils to seek contact with others.

· Routines and transitions (Now and Next)

· Symbols and PECS (snack and choice)

· Increased independence in self-help skills in clothing, feeding, toileting.

· Engage in playing alongside/with peers in different contexts

· Adults encourage / promote children to lead on turn taking game and activities.  

Focus Teaching 

· Good morning and afternoon with photos and names separate to match.
· Stories linked to feelings 

· Community Links (visits to local area: forest / seaside)

· Learning key phrases from sensory story. 

· Fun with Food: Exploring and helping to prepare foods, with support.

 

	Communication and Language

Children at the expected level of 
development will:
Listening, Attention and Understanding:
· listen attentively and respond to what they hear with relevant questions, comments, and actions when being read to, and during whole class discussions and small group interactions;

· make comments about what they have heard and ask questions to clarify their understanding;

· hold conversation when engaged in back-and-forth exchanges with their teacher and peers.

Communication and Language — Speaking:
· Children at the expected level of development will:

· participate in small groups, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary;

· offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes, and poems when appropriate;

The development of children’s spoken language underpins all seven areas of learning and development. 


	Supported 

Daily opportunities for key learning  

· Good morning and afternoon sessions with opportunities for anticipation, pauses to fill/gesture/verbalise hello.
· Opportunities to listen and engage in a variety of situations – modelled language.

· Choice Cupboard – ob. of ref. choice of 2 alongside symbols.
· Bearfoot Books (Daily – set book)

· Core-boards in continuous provision.

· Focus themed topic box in continuous provision 
· Intensive interaction in the moment.
Focus Teaching 

· Daily group sessions with repetitive songs and actions (throughout day to support structures of sessions/routines)
· Rhyme bag (In my bag I have a song) 1-3 choices + finish
· Snack – modelled core board / single symbols alongside objects of ref. 

· Sensory Massage sessions with modelled two cell-core-board (massage/finish)

· Tuff tray: Weekly sensory theme tuff trays (Linked to theme and symbols)

· Attention Autism sessions (Weekly – Modelled language “ready, steady, go!”

· Story: Bearfoot books (core-board choice 
1-2)
· Reflection session: daily session, modelled to find photos (Down Syndrome Reading EYFS Intervention strategies – who? Modelled)
· Communication Ladder (appropriate level)


	Prompted

Daily opportunities for key learning 
· Good morning and afternoon sessions with opportunities for anticipation, pauses to fill/gesture/verbalise hello

· Opportunities to engage with others in group times and choice times.

· Begin to copy rhyming and rhythmic activities with simple actions.
· To access choice cupboard and snack PECS book as part of an established routine. (Prompted)
· To place objects in different positions  

· Show recognition of self (name/face)

· Focus themed topic box in continuous provision  
Focus Teaching 

· Clear three-part structure supported by symbols (followed with VP)

· Music sessions (making choice of two/copying actions – VP)

· Tuff tray: Weekly sensory theme tuff trays with books to extend.

     Communication Ladder (appropriate level) 

· Attention autism sessions

· Attention Autism sessions (Weekly – Modelled language “ready, steady, go” and “1, 2, 3, go”

· Story: Bearfoot books (core-board choice 4) 
· Tailored ‘I see’ core-boards to support engagement with Bearfoot books (modelled)  
· Reflection session: daily session, modelled to find photos (Down Syndrome Reading EYFS Intervention strategies – who? – find from 2)
	Independent 

Daily opportunities for key learning 

· Good morning and afternoon sessions(IND)

· Opportunities to think about objects using who? what? where? when? questions. 

· Puppets or masks for children to use to retell stories and rhymes

· Respond to name – still, approach, respond 

· Focus themed topic box in continuous provision (VP/IND)

Focus Teaching 

· Clear three-part structure supported 

by symbols (clear understanding of set routine)

· Listen and Move sessions (Ind/VP)

· Music sessions (making choice of two/copying actions – Ind)

· Tuff tray/sensory: Weekly sensory stories (Increased verbal)

   Communication Ladder (appropriate level) 

· Attention autism sessions

· Attention Autism sessions (Weekly – Modelled language “ready, steady, go” and “1, 2, 3, go” 

· Tailored ‘I see’ core-boards to support engagement with Bearfoot books (independent)  

· Reflection session: daily session, modelled to find photos (Down Syndrome Reading EYFS Intervention strategies – who find independently and also what doing modelled)



	Physical Development 

Children at the expected level of development will:

Gross Motor Skills:

· negotiate space and obstacles safely, with consideration for themselves and others;

· demonstrate strength, balance, and coordination when playing;

· move energetically, such as running, jumping, dancing, hopping, skipping and climbing.

Fine Motor Skills:

· hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases;

· use a range of small tools, including scissors, paintbrushes and cutlery, and begin to show accuracy and care when drawing.

The development of children’s physical needs underpins all seven areas of learning and development, connected to sensory action plans

	Daily opportunities for key learning 

· To experience a range of mark making opportunities through planned Focus Tray Continuous Provision.
· To engage in vestibular activities outdoors using climbing equipment in both the playground and hall.

· Trampolines

· Adult support access to Yoga balls (“bounce, stop, again” – 2 cell core)
· Baskets and heavy objects to lift and pull

· Explore sensory tray (Themed enhanced learning – Continuous provision outside)

· Manipulate malleable materials

· Use a range of different fastenings and fidget boards

· Tipping and Pouring (Focus trays/Big Tray)

· To accept being near new foods/texture (squeeze, tip/pour/mix/pull) with support.
· Inset jigsaws / Two piece jigsaws
· Large Blocks / Loose Parts
Focus Teaching

· Fine motor sessions/sessions to develop palmar grip (TEACCH) 1 action/1 bag
· Sensory mark making sessions in tactical

· Sensory massage: interception/on-body

· Dough Disco modelled 

· Vestibular sessions (gross motor, large circles, up and down movements)
· Daily Soft play sessions, movement encouraged. 
· Parachute and scarf games 

· Scissors – snips (adapted scissors)

· Sensory tool kit (individual targets from action plan)

· Jump around circuits – modelled

· Forest School walking/exploring


	Daily opportunities for key learning  

· To engage with some verbal prompts/support to a range of mark making opportunities through planned outside Continuous Provision: Chalk boards, chalks, brushes, rollers

· Playing outdoors, being confident to move in a variety of ways, loose parts encourage lifting, move, make
· Access to funky fingers trays

· VP ball skills– catch/kick (Outside play)
· To explore a range of mark making opportunities (foam, paint, pens)
· Observe marks they make / adults make (foam, paint, pens) 
· To explore new foods/texture
· To use resources with control e.g. jugs, hammers, mark making tools.
· Encouragement to help with fastenings on coat, shoes.

· Bikes – backwards/forwards with feet
· Lego/sticky bricks (photos to copy)

· Small piece jigsaws / Jigsaws
Focus Teaching  

· Fine motor sessions/sessions to develop palmar grip (TEACCH) 2 action/2 bag

· Sensory massage: interception/on-body – choice of 2

· Dough Disco (prompt)

· Parachute and scarf games 

· Scissors – straight lines (adapted scissors)

· Sensory tool kit (individual targets from action plan)

· Jump around circuits – engage and with core-board choice 2

· Forest School physical development sessions – links with Meadow View 

· Encouraging engagement in fine motor sessions (circle, lines, name) to develop tripod grip.


	Daily opportunities for key learning  

· Play outdoors using climbing and balancing equipment.

· Access fine motor development activities.

· Use a range of tools in different activities 

· Engage / copy Funky Fingers
· To touch/taste new foods/texture
· Bikes – forward (Outside play)
· Ind ball skills – catch/kick (Outside play)
· Independent us of fastening on coat, shoes.

· Big playground sessions

· To use resources with control e.g. jugs, hammers, mark making tools (ind)
· Encouragement to help with fastenings on coat, shoes.

· Bikes – pedals 
· Small piece jigsaws / Jigsaws
Focus Teaching 

· Fine motor sessions/sessions to develop palmar grip (TEACCH) 3 action/3 bag

· Sensory massage: interception/on-body – core-board request of body parts. 

· PD Gross Motor planning & PE 

· Activities to support development of tripod grip. 

· Jump around circuits – engage and with core-board choice 4

· Dough Disco (Ind for upto 5 mins) 
· Scissors – snipping paper/rip/twist tissue (adapted scissors/standard scissors)


	Literacy 

Children at the expected level of development will:

Comprehension:

· demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary;

· anticipate, where appropriate, key events in stories;

· use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes, poems, and during role-play.

Word Reading:

· say a sound for each letter in the alphabet and at least 10 digraphs;

· read words consistent with their phonic knowledge by sound-blending;

· read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

Writing:

· write recognisable letters, most of which are correctly formed;

· spell words by identifying sounds in them and representing the sounds with a letter or letters;

· write simple phrases and sentences that can be read by others
Underpinned by communication ladder and Down syndrome reading scheme
	Daily opportunities for key learning 
· Experience printed name in hello sessions.

· Reading area with high quality adapted texts.

· Objects of ref. single symbol alongside (communication ladder) – Choice Cupboard and Snack

· Words and photos within the environment.

· Experience rhyming activity sessions.

· Experiencing hearing a range of stories, rhymes, songs. 

· Letters, numbers, names and patterns to encourage mark making and writing through enhanced learning trays choice cupboard and chalkboards.

Focus Teaching  

· Topic tray with widget symbols to label.
· Encourage engagement in sensory mark making

· TEACCH – 1:1 (1 action-1 activity) (adapted)

· 1:1 high quality engagement with adults to support individuals motivating activities (communication ladder development)

· Photos with names in hello sessions.

· Modelled touch of symbol to support weather, days and months of year.

· Modelled touch of choice of two symbols (Bearfoot books/Helpkidz) 

· Intensive Interaction (massage) – linked to Down Syndrome Reading EYFS Intervention strategies.

· Reflection session: who? modelled (down syndrome) 

	Daily opportunities for key learning 
· Independently identify photo /name 

· PECS (communication ladder) – Choice Cupboard and Snack

· To expand or explore new vocabulary through stories, books and high quality 1:1 adult interaction (communication ladder)

· Sensory mark making and writing opportunities in enhanced trays, within the classroom and chalkboards.

· A-Z jigsaws and alphabet boards.

Focus Teaching
· Individual work tray / small group activities (adapted) TEACCH – 1:1 (2 action-2 activities) (adapted)
· Mark making - 

· 1:1 high quality engagement with adults to support individuals motivating activities (communication ladder development)

· To listen, explore and begin to repeat/recall some words from stories.  

· Photos and separate names to match in hello sessions. 

· Verbal prompts to support weather, days and months of year.

· Verbal prompts choice of two symbols (Bearfoot books/Helpkidz)

· Reflection session: who? Prompted (down syndrome) 


	Daily opportunities for key learning 
· PECS (communication ladder) – Choice Cupboard and Snack

· Engage in Shared Reading with a range of texts including non-fiction (Reading area and 1:1 adult engagement in choice time)

· Writing opportunities in enhanced trays, within the classroom and chalkboards.





Focus Teaching 

· Individual work tray / small group activities (adapted) TEACCH – 1:1 (3 action-3 activities) (adapted)

· Fine motor sessions, holding tools (tripod) 

· Writing for a purpose-labels, names, recipes, notes, messages, safety notices, posters

· Experience a variety of stories (verbally, electronically) to enable children to be immersed in story language, characters and feelings etc. 

· Counting photos and finding the number to match amount in. 

· Encouragement to engage in reading and identifying weather, days and months of year.

· Verbal prompts choice of two symbols (Bearfoot books/Helpkidz)

· Encouragement to engage in requesting from coreboard with upto 6 choices.  

· Intensive Interaction reflection sessions linking pupil photos/familiar activity to real experiences (food/toys)

· Reflection session: who? independent and what? modelled (down syndrome) 


	Maths  

Children at the expected level of development will:

Number:

· have a deep understanding of number to 10, including the composition of each number;

· subitise (recognise quantities without counting) up to 5;

· automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 (including subtraction facts) and some number bonds to 10, including double facts.

Numerical Patterns:

· verbally count beyond 20, recognising the pattern of the counting system;

· compare quantities of up to 10 in different contexts, recognising when one quantity is greater than, less than, or the same as the other quantity;

explore and represent patterns within numbers up to 10, including evens and odds, double facts, and how quantities can be distributed equally

	Modelled

Daily opportunities for key learning 

· Experience number names through rote counting, songs, rhymes and stories. 

· Number lines in the environment. 

· To be supported to count, copy, clap, stamp, tap numbers to 5 (modelled)
· Blocks to build and knock down – number core-board alongside.
· To begin to look at visual timetable

· To begin to anticipate and acknowledge verbal countdown

· To begin to look at a visual countdown (modelled)

· Continuous provision tray, incorporating numbers to 5, objects to count and order 
Focus Teaching  

· Individual work tray / small group activities (adapted) TEACCH – 1:1 (2 action-2 activities) (adapted)

· Counting photos during hello sessions

· Hand over Hand touch counting different objects. 

· Colour of the day (initial introduction) 

· Days of the week/months of the year (pp)

· Introducing Visual Timetables.

· Explore shape in the environment and the shape of everyday objects.

· Shape songs and rhymes.

· Number songs and rhymes

· Explore different objects by size. 

· Helpkidzlearn (2 cell board and finish)

· Song bag with number rhymes (modelled)
	Prompted

Daily opportunities for key learning 

· Engage with number rhymes and explore touch counting objects.

· To be supported to count, copy, clap, stamp, tap numbers to 10. 

· Count a range of objects – 1 to 1 correspondence (frog-lily pad etc.)

· To engage with using fingers to count.

· To begin to be support to record numbers 

· To make pictures using shapes  
· To follow visual timetable

· Adults to model use of word more/less
· Continuous provision tray, incorporating lots and few. 1 more.
Focus Teaching  

· Individual work tray / small group activities (adapted) TEACCH – 1:1 (2 action-2 activities) (adapted)

· Counting actions / sounds and props

· Number jigsaws

· Days of the week/months of the year (vp)

· Subsidising activities (dice/dominos)

· Explore or make pictures - 2D shapes 

· Explore or make models - 3D shapes 

· Talk about shapes in games/classroom

· Helpkidzlearn (4 cell board and finish)

· Song bag with number rhymes (prompt)
· Helpkidzlearn 1:1 correspondence to 5
	Independent 

Daily opportunities for key learning 

· Touch each picture during morning counting session – find total number. One more? Less?

· Matching arrays to numbers (LAKES)

· Opportunities to work with numbers up to 10 (adapted)

· Ordering and counting numerals/objects (trays)

· Counting on and back through rhyme.

· Access to books with numbers and counting 

· Rhymes focus tray 

Focus Teaching  

· Counting and comparing groups of objects (rhyme box resources)

· Days of the week/months of the year (Ind)

· Support to count and find total 

· Number problems (one more, one less)

· Name and describe 2D shapes in our environment/school (shape song and core-boards) 
· Make simple repeating patterns 

· Compare and order lengths, heights, weights 

· Helpkidzlearn (4 cell board and finish)

· Helpkidzlearn 1:1 correspondence to 10

· Song bag with number rhymes (independently)


	Understanding the World

Past and Present:

· talk about the lives of the people around them and their roles in society;

· know some similarities and differences between things in the past and now, drawing on their experiences and what has been learned in class;

· understand the past through settings, characters, and events encountered in books read in class and storytelling.

People, Culture and Communities:

· describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts,maps;

· know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences.
· explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and, when appropriate, maps.

The Natural World:

· explore the natural world around them, making observations and drawing pictures of animals and plants;

· know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences.
· understand some important processes and changes in the natural world around them, including the seasons. changing states.
	Modelled

Daily opportunities for key learning 

· Display reflecting the learning and rights of pupils as members of society under the UNCRC (United Nations Convention on the Rights of the Child)

· Photos of families from home to be laminated for continuous provision and observational discussion in sessions modelled) 

· Links with parents to share events, cultures, learning from home (All About Me/Evidence for Learning Links/TEAMS)

· Environmental sounds – intensive interaction (modelled) and child led.

· Mirror work – anticipation 

· Access to open ended focus tray and continuous provision (explore/touch)

· High quality books from different cultures (linked to special events British Values and religions and culture events)
· To engage with adults and allow them to share alongside in child’s interests. 

· Access home corner, babies and topic box as part of Choice

· Sensory play tray

· Community forest school 

· Links with Branfield to support community links. 

· Funnels and Water – exploration area

Focus Teaching 

· Experience and be supported in approaching hello circle times x 2

· Songs from other cultures: Bela Mama.

· Bearfoot books: dual language songs

· Visitors in: library bus. 

· Visit from fire and police visit. 
· To explore seasonal changes with local walks

· Planned weekly visits to shops (Supermarkets, Café, farm) 
· Omi and Sensory trolley

· Visit to sensory room on upper site, to experience technology and cause and effect. (again/more)

· Key experiences in celebrations Birthdays/Christmas/Diwali – Xmas lights

· Reflection daily, linking to pupil weekly experiences in class. 

· Imaginative role play and small world (Choice)


	Prompted

Daily opportunities for key learning 

· Links with parents to share events, cultures, learning from home (All About Me/Evidence for Learning Links/TEAMS)

· Family matching cards (down syndrome reading scheme approach) modelled

· To be supported to look at / talk about the things they can see.

· Access to open ended focus tray and continuous provision – tip and pour (mud/water etc.)

· Environmental sounds – introducing new sounds from adult – sound bingo/books

· Mirror work – emotion happy/sad 

· Life cycle materials and books to encourage questions and observations 
· Magnifying glasses, binoculars to support observing in the environment of birds and bugs (VP)

· Use of interactive toys board as part of Choice (VP)

· Funnels and Water – exploration area (VP)

Focus Teaching  

· Engage in hello circle times x 2

· Action poems: Chop, Chop, Peas in a Pod.

· Weekly visits to shops (Supermarkets, Café and Pets at Home/Allotment/pizza making)

· Safer Internet Day (switching)
· Planting, digging and growing seeds

· Key experiences in celebrations, festivals, national events (Easter/Chinese New Year/Pancake Day/Mother’s Day)

· Reflective videos – daily video for a week and commented on by adults and children.

· Imaginative role play and small world (Choice)

· 
	Independent

Daily opportunities for key learning 

· Links with parents to share events, cultures, learning from home (All About Me/Evidence for Learning Links/TEAMS)
· Family matching cards (down syndrome reading scheme approach) independently. 

· Engage in talking with peers 

· Respond to targeted questions about family and friends (verbal)
· Environmental – outside class/ispy?/ihear?

· Look at / talk about what they find 

· Use ICT to support focus activities, and explore (Take photo with ipad)

· Technology equipment e.g. cogs, torch Use of interactive toys board as part of Choice (Ind)

· Funnels and Water – exploration area (Ind)

Focus Teaching  

· Experience / talk about forest school’s butterflies/worms/frog spawn. 

· Visit to local woods, forests, parks, aquarium
· Reflective videos – daily video for a week and commented on by adults and children.

· Key experiences in celebrations, festivals, national events (Eid)

· Imaginative role play and small world (Choice)

*Technology is weaved throughout all areas of learning. See Technology Curriculum Coverage document.  Computing Curriculum Coverage Document.docx (sharepoint.com)

	Expressive Art & Design 


Children at the expected level of development will:

Creating with Materials:

· safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function;

· share their creations, explaining the process they have used;

· make use of props and materials when role playing characters in narratives and stories

.

Being Imaginative and Expressive:

· invent, adapt, and recount narratives and stories with peers and their teacher;

· sing a range of well-known nursery rhymes and songs;

perform songs, rhymes, poems and stories with others, and, when appropriate, try to move in time with music.
	Daily opportunities for key learning 
· Engage in/approach singing songs related to topic / story / seasons 

· Mirror stations to have mark making focus. 

· Access to chalk boards and mark making activities with large handled brushes, brooms, chalks and through Choice time focus trays (PP)

· Access to instrument tray (Introduced symbols)

· Imaginative role play and small world (Choice)

Focus Teaching  

· Experience Singing, music with visiting musician – weekly.

· Song bag: daily nursery rhyme (choice 2)

· Explore colour and texture with senses, via sensology
· Experience using with tools: spreaders, scissors, pens, paint (supported)

· Sensory tactile exploring (foam, gel, edible malleables)
· Music sessions – Charanga


	Daily opportunities for key learning 
· Engage in/approach singing songs related to topic / story / seasons 

· Access to chalk boards and mark making activities with large handled brushes, brooms, chalks and through Choice time focus trays (VP)

· Access to painting boards and mark making activities with large handled brushes 

· Access to instrument tray (Choice – VP)

Focus Teaching  

· Experience using with tools: scissors, spreaders, cutters, hole punch, clay tools (supported) 

· Explore colour and texture with senses (sensory mark making)
· Explore printing

· Observing marks made. Circles, lines, dots, faces.

· With support, engaging with props to help retell a story via sensory story sessions.

· Music sessions – Charanga


	Daily opportunities for key learning 

· Singing, music and movement – access to switch CD player and scarves.

· Draw and paint (photo to copy)
· Access to a range of construction materials (Enhanced trays to support practice with tools: scissors, spreaders, cutters, hole punch, clay tools - adult to support)

· Access to dress up and mirror (modelled)

· Access to puppets (Choice)

Focus Teaching  

· Explore colour and texture through mixing (individual trays)

· Create colour and texture through mixing (individual trays) 

· Music sessions with Keith (showing preferred songs)

· Rhyme time (copying and communicating in session at own level of ability)

· Junk modelling (with VP to use skills to cut, stick and connect)


	Parent Partnership
	Week 1: 

· Interment Care/Touch Policy signed

· Set up Teams and check working
· Set up Evidence for Learning and check working with first week observation to be sent to parents.

Week 2: 

· Reading Books weekly, differentiated and information sheet to support parents.
Week 5: 

· Harvest Festival at church
Week 7: 

· Share IEP’s

Week 12: 

· Christmas Carol service 
· Christmas stalls in the hall
1 EHCP meetings through term.

Where appropriate parents to share experiences for festivals 
	Week 1: 
Reading Books collected and updated.
Week 3: 

Mother’s day – Family and Friends gift purchases
Week 5: 

Easter concert (Church) 
Evidence for Learning observations to be sent to parents throughout.
2 EHCP meetings through term.

Where appropriate parents to share experiences for festivals
	Week 1: 
Reading Books collected and updated.
Transitions

Week 3: 

Father’s Day
Week 7-11:

Transitions all new pupils

Week 11:
Family and parent BBQ
Evidence for Learning observations to be sent to parents throughout.

School Reports



	Local Community
	· Visit to local shops + café
· Community garden visits
· Local Church link- to talk about celebrations
· Walk to see Xmas trees at Church 
	· Walk to allotments
· Pizza making with Morrison’s and community champions Linking with Branfield for PSHE visits.
· Visit Lakeland Oasis 
· Visit to Space
	· Linking with Branfield for PSHE visits.
· Visit to Lakeside Aquarium 

· Visit to see Fish at Pets and Home. 


	RRSA Links
	Article 8 You have the right to be you!  
Article 12 You have the right to be listened to.
Article 13 You have the right to say what you think!
Article 14 You have the right to think for yourself and believe in what you want to.
	Article 15 You have the right to join groups and make friends.
Article 17 You have the right to find out information.
Article 23 Children with a disability have the right to extra help if they need it.
Article 28 & 29 You have the right to education.
Article 31 You have the right to play.

	EfL Assessment
	Share transition docs with team (new pupils)
(First ½ term: Adults to observe and baseline. Reception Baseline)

(Engagement for Learning Ongoing throughout)

· Phonics Assessment
· C+L
· Literacy
· Mathematics 
· UTW
Data assessment meeting with SLT
Reception Baseline (digital update to approach 2025) (Excel file completed and put onto portal – via office/admin team)
	(Engagement for Learning Ongoing throughout)
· Phonics Assessment

· C+L
· Mathematics
· UTW 
· Literacy
Data assessment meeting with SLT


	(Engagement for Learning Ongoing throughout)

· Phonics Assessment

· C+L
· Literacy
· Mathematics
· UTW
Complete transition documents for next class (pupils moving out of EYFS)

End Point Assessment (Excel file completed and put onto portal – via office/admin team)




Children develop at different rates. We have a demanding curriculum for our children and all children will work towards this following their own individual targets for all areas of EYFS learning. Pupils will also be supported through their Pupil Passport, Communication Ladder, Sensory Action Plan, Progression Pathway and IEP targets.  Assessment will be measured by observations of children in child initiated and adult directed activities.
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Sandgate Pre-Steps Sequence of Learning for Personal, Social and Emotional 



		UNDERSTANDING EMOTIONS



		(Range 2 – Range 4) – 2/3 Years



		On Entry 


I can accept help with washing face, cleaning teeth, changing nappy, wiping nose.




		I can accept support to access ways to calm myself (sensory tool kit when appropriate)

		I can find ways 
to calm myself using an object or my keyworker (sensory tool kit when appropriate)

		I can co-operate with my daily routine (supported to transition/look at schedule)

		I can participate in my daily routine. (approach group with support)

		I can initiate a greeting through a preferred method of communication

		I can demonstrate feelings ‘happy’ and ‘sad’ through actions, gestures, words.

		On Exit

I can assert my own agenda and may display frustration at complying with boundaries/routines.






		I know

		I have a good relationship with the adults who support me.

I accept items being offered to me for comfort (sensory tool kit)

		I know how to access items that calm me (blanket/toy etc.)

I can move to a different space/environment to stay calm

		That when I am shown my schedule, a change in routine with happen. 

		I can accept others close to me.

I can watch an activity for a short time.


To accept hand over hand support.

		That if I make a noise or gesture I can get attention.

		I can smile or frown.

		I can smile, frown, or vocalise in context to show how I feel about a transition.



		(Range 3 – Range 5) – 3/4 Years



		On Entry 


I can assert my own agenda and may display frustration at complying with boundaries / routines.




		I can accept that an activity I like is finishing. (with support and count down)

		I can accept alternatives to sensory seeking

		I can communicate my emotions to others 
(Show I am happy / excited by making eye contact whilst flapping hands, smiling.)

		I can talk say how I feel from happy and sad symbols and explore this expression in a mirror. 




		I understand that my words and actions can hurt my friends.




		I can talk say how I feel from poorly and tired symbols and explore this expression in a mirror. (expanding to angry, cross)

		On Exit

I can give comfort to a peer who is upset (giving a hug/teddy etc.)






		I know

		Numbers or a visual count down mean an activity is ending.

		I can be distracted onto an activity, not always on my sensory tool kit.

		I will look at or approach an adult.

There are different emotions.

		What different emotions feel like


That the reflection in a mirror is mine.

		Shouting or hitting others is wrong

To be kind with my hands and words.

		What different emotions feel like?

When I am angry

		That my friends and familiar adults have emotions also.






		(Range 4 – Range 6) – 4/5 Years



		On Entry 


I can give comfort to a peer who is upset (giving a hug/teddy etc.)



		I can talk about how my friends are feeling

		I can begin to show empathy for someone I have upset.

		I can begin to manage my feelings when my wishes are not instantly met.

		I can seek support from my sensory tool kit or adult to help me regulate in new situations.

		I can show I know the expectation my behavior.

		I can seek ways to manage conflict with my friends (verbally prompted – sharing, holding back, moving to a different activity) 

		ELG – 


End of Reception

I can understand my own feelings and other peoples.


I am beginning to regulate my own emotions.


I am able to wait for what I want/need.


I can listen to the teacher and respond in context. 


I can respond to instructions.



		I know

		That other people feel different things to me.

		That my actions and words can hurt my friends.

		How to wait for a short time.


Simple time understanding

		That I need to think of things to do when I am waiting to help me to stay calm (distraction toy/move to calm area)

		That there are class rules I follow.


How to share, listen

		To ask for support if I need it.


 

		





		SENSE OF SELF



		(Range 2 – Range 4) – 2/3 Years



		On Entry:


I anticipate adults touch following a verbal prompt, e.g. as part of rhyme game or massage.




		Engaging: 


I can seek attention to make a request or share an interest (eye contact, pointing)




		I can demonstrate motivation to engage in a range of activities (gesture, touch, vocalisation, eye contact, objects of ref.)

		I am becoming more able to adapt my behaviour and anticipate routines. 




		I can show some awareness of the basic rules.




		I can respond to my own name sometimes (prompted)

		I can explore a reflection in the mirror (I may not yet realise that the reflection is them)

		On Exit

I can find my own nose, eyes or tummy as part of interactive games / songs






		I know

		Others respond to me when I make a noise of movement

		I can mirror actions and sounds made by an adult or child


I can make a choice from two objects to play with.

		Some of the simple routines in class (linked with songs/count downs)

		How follow support given my adults.

Some prompts/signals of class routine (count down etc.)

		That I have a name.


Others have different names.

		I am interested in looking at an object I am shown.

		I can touch different parts of my body when I asked, where is your nose?



		(Range 3 – Range 5) – 3/4 Years



		On Entry:


I can find my own nose, eyes or tummy as part of interactive games 




		I can say “me”, “you“ and “I” when talking. 


(eye contact, 


voice, gesture or facial expression)

		I can assert my likes, dislikes and choices by saying “no”, “me do it”, “mine”.(eye contact, voice, gesture or facial expression)




		I know my own name and look/respond when I hear it.

		I can find my photo (supported)

		I am interested in looking in a mirror at myself




		I can show my interests by making choices and decisions (Symbols – choice of two – then four)




		On Exit

I can show enjoyment in taking part in the class routine, tasks and repetitive daily sessions (showing pride through voice, gesture, eye contact or face expression



		I know

		Some single words when talking.

Listen to single words.

		What I like (own interests) 




		What my name is.


That someone is talking to me when my name is called.

		That the class photos are all different. 


That one photo on the board is my face.

I can self-register when my name is called (supported)

		That when I look in a mirror, I see my own face.

		There are photo’s on the choice board.

That I can pick a photo/PECS to choice a toy (at the cupboard)

		How to travel to select a symbol for toy/snack


How to sit with my peers to take part in a short group activity.

My schedule shows transitions.



		(Range 4 – Range 6) – 4/5 Years



		Sense of Self:

I can show enjoyment in taking part in the class routine, tasks and repetitive daily sessions (showing pride through voice, gesture, eye contact or facial expression)

		I can find my own photo when my name is called 


I can find my name.

		I can find photos of my peers (noticing similarities and differences)




		I can show happiness when I am praised.


I can show upset if I am criticised.

		I can be confident in asking for help.


I can be confident in


trying new things.


I can be confident in in taking risks.


(gestate/PECS/vocal)

		I show confidence in speaking/ communicating to others about my needs and wants (In a familiar group using their preferred mode of communication)

		I can confidently choose a resource, persevering in asking and carrying out an activity. 

		ELG – 


End of Reception


I can show confidence in trying new activities.


I can show independence, resilience + perseverance.


I can explain the reasons for rules, know right from wrong and try to behave accordingly.


I can independently go to the toilet.  I can dress myself.  I know what are healthy food choices.



		I know

		I can self-register when my name is called (Ind)


What the initial letter of name looks like.

Letters have meaning

		The names of my friends.


Which photo links to which peer/ name



		Simple emotions: happy/sad/cross




		How to sign help (if none verbal)


What could dangerous / safe


Who I can ask for help at school/home

		How to say/sign/VOCA 
a short 2 word sentence.


How to listen for short period.

How to talk in turn

		How to get attention by tapping someone


How to select a symbol and travel independently to request it verbal/PECS

		



		MAKING RELATIONSHIPS



		(Range 2 – Range 4) – 2/3 Years



		On Entry:


I can accept help for dressing and nappy changing.




		I can build a relationship with my keyworker and adults important to me.

		I can respond positively to calming / comforting strategies of others e.g. singing or physical   reassurance (supported to access my sensory tool kit)

		I can engage with an adult to ask for help to get an object out of reach/ cupboard. (gesture/leading/ vocalisation)

		I can respond through gesture, touch, vocalisation, eye contact to an adults engagement /play.





		I can show I want to continue to play/engage 

		I can play alongside others (using same paint pot/box of toys etc.)

		On Exit:


I can shared resources with support from an adult.



		I know

		How to accept comfort

I am happy to let adults into my play.



		The objects or activities that will calm me.



		Where things are kept in the classroom




		I can sit for short times in familiar adult led sessions.




		How to gesture, give eye contact.



		I am happy to have others in my space.

I can sit with peers




		How to play at a sand tray, water tray, tuff tray to share resources (prompted)



		(Range 3 – Range 5) – 3/4 Years



		On Entry:


I can share resources with support from an adult.




		I watch others play and will imitate what I see.

		I can co-operate with others in play, sometimes with adult support. 

		I can invite others to play.


I will attempt to join others’ play.

		I can take turns 
and share with 
my peers 

		I can develop friendships with other children. 


(e.g. being to look for/ask/ find my friend in playground)

		I can begin show comfort to a peer, with support

		On Exit:


I can seek adult support when I need it.



		I know

		How to copy a simple sequence? 


How copy actions in rhyme times

		How to take part in a simple turn taking game (rolling a ball) 
or group game (parachute)

		Who the peers in my class are.


Names of some peers.


How to greet someone. 

		Turn taking language 

How to each have one of something (early subitising)

		Name of peers in another class – in the playground.

		How to read simple emotions: happy, sad, angry, hurt.

		Who the familiar adults to me are. 

The names of adults who can help me 






		(Range 4 – Range 6) – 4/5 Years



		Making relationships:


I can seek adult support for conflict when I need it.



		I can begin to use learnt strategies to deal with conflict

		I can demonstrate good social interactions in my play.

		I can identify how someone else might feel.

		I can be flexible and co-operative, thinking about my peers feelings.

		I can resolve conflicts with my friends by negotiating and finding a compromise (Supported)

		I can resolve conflicts with my friends by negotiating and finding a compromise 


(Independently).

		ELG – 


End of Reception


I can play cooperatively and take turns with others.


I can form positive attachments to adults and friendships with peers.  


I can think of others feelings and my own.



		I know

		How to: avoid peer, ask for help, 

		How to share, help, talk, turn take, engage.

		How to empathize if someone is sad, hurt, happy

		That others may feel differently to me.

		How to listen to others ideas (supported)

How to think of an idea (supported)

		How to listen to others ideas (supported)


How to think of an idea (supported)

		






